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The specific background of this report is the Quinauli. Indian Reservation in
western Washington. The Taholah School, located 1n the villepe of Taholah at
the mouth of the Quinault River, is one of four public schoole which serves
the Quineult Indiars. This school is unicue in thet 1t is e public school
poverned by a board of directors whirh is Indisn, and the population of the
school itself iz 9% per cent Irdian.

The culture of the Quinault Indians, as with nearly all Indian communities in
the United States, ie tranzicional. Ronald Olson (1967, w. 3}, veporting on

hig studies of the Quinauit indian culture i 1927, had this to say about the
status of their culture at that time. “The tribal rulture has so completely

wroken Gown thati scarcely amything remains of 1% bui the wsmory in the minds

of some of the oldest members of the tribe.”

OLlson?z viewpoinl is that ¢f an anthropologist, and his statement wist Le under-
stood in the light that he wasz tninking in terns of pure cultare, unmodified by
contact with whites. Altbough bthe pure Tndian ~ulture 13 gone, 1t had to be
replaced with something. No community lives in a culfural vacuua. The puint
that I would make is that the old Indian miliure was nol replaced by the none-
Tndian culture. It wss replaced by a transitional culture, and this replace-
ment must be described as a process rather than an avent., The process is not
mnerely a local ancmaly. Rivzenthaler, as quoind in Stoue (1964, gives a slate-
ment zbout Wisconsin Indians which gives thls characteristic a broad dimension.
"T wish to emphasize the Zact that arter 100 years of white contact, the
Wisconsin reservation indians still maintain a different ~ulture than that of
the surrounding non-Indians. While mich of the traditional culture hasz been
lost, there remains a residue largely expressed in a value system sonewhat at
variance with that of American culiture, A realization of this difference in
motivation and goals is imperiant for anyone working with him."

Tt thus appears that the wost resistant factor in cultural change is the value
system. The furniture and harduare of a soclety wan change wuch more rapidly
than the thought processes can be redirected, A steel knife replaces a bone

or stone knife, a rifle replaces a bow, a kettle replaces a woven basket, an
outboard motor replaces a paddle, and legal tender veplaces barter. The ques-
tion is, "How much does the Indian change, and how rapidly?” I suggest that
the Indians themselves hold the answer. They will change when they want and to
the degre~ that they wish--especially with regard to the internal aspects of

change.

Lesser (1961) asserts that Indian tribaiism is not on the verge of extinction
in America. He velates that ". . . » lodemn studies of Indian communitlee
show that adoption of the externals of American life is not neatly correlated
with accompanying changes in basic Indian atbitudes, mind, and personality.
Feelings and atiitudes, the life of ihe inner wen, change mors slowly thin
the utilicarian featurss of comfort and convenience.”
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While portraying the Indlans as "the stubbornest non-conformists among us,”
Lesser shows that their reslstance is not unreasonsble. The disappearance of
an Indian comminity has a "eruclal finelity" that assimilation does not bring
Lo other American minorities, such as the Irish, Geruwan, Italian, and Scandi-
navian immigrants. The latter groups still have a homeland to which they can
relate, which dignifies their origins. After assimilation, the Indian will
heve nothing--a fact of which they are acutely aware!

My observations confirm that the ways in whizh the Quinault Indians have changed
have been selective and utilitarian. Although they use outboard motors, they
stull find the dugout canoes more useful feor river travel than skiffs. It is
nnot ineongruous to them that the dugout is now hollowed out with a chain saw
rather than by fire. In the spiritual rezlu, the pattern is the same. The
Tndiar Shaker religion is a native expression of Christianity, and it is
infiuential in the Northwest Indian communities. In their worship of the
Chrisztiar God, ihe Shakers find it quite matursl to chant, dance, and otherwise
exprogs their faith in terms which find roots in the Tndian culturs.

Education and the Indian Culture

What has besn the effect of education upor Lhe process of synthesis described
above? In the area of sducation, as in many others, the sins of the father
are visited upon the children to the second and third generations. Education,
ag a neans of preparing Indians for a better way of life, is suffering from
the sins of those who sought to use it as a tool to impose cultural change in
a radical way.

The lot of the early Indian agents on the Quinault Indian Reservation was not
aasy, but one wonders whether a little move patience and understanding would
have made a huge differsnce in the results of their labors., G.A. Henry (1873),
the Sub-Indian Agent at Taholah, dsscribed some of the early problems in his
report to his superintendent in 1873. He reported zn incident in which he
arrested two Indians for “the disobedience of orders,” with the result that
there was an uprising and his prisoners were taken from him by force. He
called upon the army, and with the assistance of a detachment of twenty-three
men, he was able to arrest and punish the offenders, whom he characterized as
"insolent." Henry said that he called the troops so that he could settle the
up~rising without the use of firearms, which he felt was not justified.

In a subsequent part of his report, Henry enlightens us upon the details and
the consequence of his action. The uprising was the result of his forcible
interfarence with the age-old Salish custom of flattening the heads of infants
with the use of an inclined board, While this practice creates a deformity
which is offensive to many non-Indians, there is no evidence that it was painful
or that it resulted in brain damage. Henry expressed his opinion of the practice
as a bagis for justifying his action: "It is a ecruel and barbarous practice,
and if it cannot be prevented by peaceable means, it should be dome by forea."
Regardleas of the werits or hazards of head.flattening, it is evident from the
agenl’s own report that the Indianz® objsction to bhis interferemce in a cultural
practice was not iusolence. It was a matter of wvalues and cultural conflict.
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This incidenl gives the background for Henry®s repoet (1873, p. 312) on the
suceess of the school, which was not favorabls. "Tne Indlans do nob support
the schocl as they should. They are so entirely bound by superstition and
ignorance that although I have endeavored, by all mwans in my power, to lead
them from darkness into light, I have met wilh peor success. A person who ex-
pects o accomplish the work of enlighteniag and civilizing of a people who for
generations have lived in ignorance and superstition will be disappointed.”

Since Henry and the United States Army couid not separate the Indians from their
conviclions about cultural praccices, he evidently folt that education of the
Indians was a rather hopeless task. Circumstances of which the above is typical
Led the United States governmeni to establish boarding schools for the purpose

of separating the Indians from their culture. A whole generalion of Quinault
Indiang attended the Indian boarding schiool at Chenawa, Oregon. Fey and MeNickle
(1959, p. 110) describe the nature ang purpoce of the boarding schools: "The
scheols wers dedicated to the ultimate eradication of all traits of Indian culture.
he location of the schcols at distances far removed from the regervations from
walch the children were selacied was deliberats policy. Children were often no
more than five or six years old when they arrived ab these schools. 1f the child
could be taken young encugh and moved far oncugh eway from the influence of
family and tribe, the odds against his ever egain becoming a nart of his eaviron-
mentyere considered remcie.”

According to the report by Olson (1967), this drastic method did suceeed in deg-
troying the pure Indian culture. However, in the procass it dasveloped an attitude
toward the white man and his culture which will be very difficult to overcoue.

It also developed Indian attitudss toward self which are inimical to the goals

of education. Such damage 13 deszcribed by an assistent commissioner of Indian
Affairs in clear terms: “They (ihe Indian students) found thewselves, after
years of schooling, unable to converse in their Tndian tongue on an adult level
with their unschooled parents and grandparents and also unable to converse in
English with their English-speaking friends and associates. But worst of all was
the damage done to Indian personality, since these forced methods subtly cone
veyed to young Indians an attitude of inferiority toward their Indian culture

and language.” (Gifford, 1964, p. 10)

In this report, Gifferd descvibes physical punishment meted vut to Indians for
spsaking thelr native tongue. I, therefove, find it difficult to see how the
term “subtly' can be used to describe the effect of this treatment upon Indians.

One result of the background related here is that many Quinault Indians fall into
Lhe educational category which is now widely characterized as the culturally
deprived or disaivantaged. These are unfortunate terms in that they seem to imply
that the persons so classified have been deprived of all cultuie, or that their
particular culture is inferior. As I pointed out sarller, the Indians have a
culturs, and the handicap they have in school is that their culture is not the
one which the average school is seeking to verpetuate. Before stating the
negative factors in this conflict, I think it only fair to list sowe positive
values in the present Quinault Indian culture which do not necessarily contri.
bute to success in public school because they do not coincide with the inherent
value system of the culture which produced the schools. For purposes of orienta-
tion, T will first quote from and discuss an article by Malan (1963) to provide

s general statement of Indian values,
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In describing the value system of the Dakota Indiansz, Malan ralses three ques.-
tions which he feels penetrate the major assumptions of thelr view of life. The
questions are:

(1) "What is man®s relationship to his waterial world?"
{2) "What is wan’s relationskip to his fellowman?®, and
(3) "What is man®s relationship to bis spiritual worldi"

Malan says that the Dakote relaticnship with the material world is best described
25 a harmony with nature. This they concolved ag a unity of man and nature, in
which man exists only in the reality of nature, and it contrasts sharply with

the dualism of western culture.

Malan answers the second question in terms of the Dakota by stating that the
prevailing value in human relationships was the kinship system. Blood ties
were fundamental, and a man who lost identity with his kinship group through
violation of its precepts was worse off than a wman wituout a couniry. He lost
his persomal identity anc was as good as daad.

The Dakota concept of the spiritual world =was Animism. “The world and everything
in it nossessed a living, dynamic force for good andfor evil, Man and every
spacies of plants and animals, mountains, lekes and rivers, celestial bodies,
thunder and lightning, swr and sarth, and the four winds possessed this
mystorious force which waxed and waned at special seasons. . . The world of
spirits completsn and imitsted the cireles of nature and kinship.”

These three ideas in an Indian culbture involved a coherence of being in nature
and a personal identification with all creation which is seemingly impossible
in the western cosmology. It would be pes3zible to cite authoriiy endlessly to

show that the concepts presented by Malan are generally applicable to all American

Tndian culture. Although I attest that the following list of Quinauit cultural
charachteristics was drawn independsntly of Malan's work, it could easily te
thought of as an exposition or elaboration of the three leading ideas in the
Dakota cultuve.

Strong kinship ties. This is, and has always been, one of the chief values in
the Quinault culture. It is, perhaps, the highest loyalty which they recognize.

Social self-sufficlency. Ths Quinsult Indian commuinity is 2 cowplete soclal unit
which satisfies the basic soclal needs of iLtg members. There is no internal
prassure Lo integrate with non~indians as there is with Negroes.

Paonomic independence. Therse is little pressurs upon a Quinault Indian to go
outside his commupiiy to satisfy his ecoromic needs. He can always live in
Paholah or Queets with reascnable economic security based cn year-around hunting
and fishing for personal nesds, seasonal commercial fishing and clam digging,

individual income from timber holdings, employment in the reservation-based forast

industry, or (if thess fail) welfare dole.

Tn-groun identity and leyalty. T distinguish this from kinship loyalty because

11 exists in the total community across kinship tles. Identificatlon with other
Indians and with the speeific Indian community involves group reslstance Lo the
kinds of change mediated by the school.
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Reticence. Within their own groups, Indians are very often highly verbal, but
they have control over their verbal tendencies. They can use silence as a means
of imposing their will or even as a weapon. This is very effective in dealing
with persons who have verbal compulsions as wany middle-class non-Indians do,
including teachers.

shrong individualism. While individuals are subject to Llimitations in the
social context, the Indian communicy is very tolerant of individual aberrations
in the use of time, resources, anc treasure. There is no pressure in the matter

of vocation or sslf.improvement in the generally accepted sense of upward social
mobility.

Dynami~ fatalism. The Indian tendency to "wait and see” rather than to achieve
aggressively is not apathy. They beliove that laws and foreces are at work to
produce certain results, and that zhrough understanding and patiently waiting
out a given situation, they will ofien get what they want. Likewise, thelr
patience in accepting unfortunate and undesirable circumstances is probably a
ma jor factor in their survival. They seem to have greater confidence in the
Biblical precept, "All things work together for good," than do most non-Indians.
This characteristic does not lend itself to the philosophy of the school which
teaches people to change themselves and their envirenment. It is a philosophy
of harmony with nature.

Situation orientation. T contrast this with the orientation to clock time in
western culture. The culture which the school represents is operated by the
clock, and could not succesd otherwise. The Indians prefer to time events by
circumstances rather than by arbitrary time measu.ementsz. You dig elams when
the tide is low, fish when the river conditions are right, eat when you are
hungry, and sleep when your body tells you to. This does not exclude the clock,
but the Indian culture generally permits the Indiarn to avoid slavery to it.

Static sociowcultural structure. While the Indian culture is changing as a
whole, the individual is not wmobile within that culture. Indians who accept
change more rapidly than their peers tend to separate themselves from them.

The Indian youth is not expected to "make something of himself® because his
sociely values him for his intrinsic worth more than for his achievementswe
potential or actual. The Quinaults choose their leaders more on the basis of
family and character than on the basis of achievement, although the latter is
not excluded. They also have ways of punishing individual ambition. Those who
accept the school-taught goals of sconomic and social betterment are usually
expelled from the Indian community--not foreibly, but by the nature of things.

Physical mobility. In a nation on wheels, this would not seem te be unique.

However, there is a difference in the Indian motive for travel. They rarely
travel merely for recreation or to ses 2 new place. Usually, they travel to
another Indian community to reinforce cultural or kinship ties. If a religious
or social event is timed so as to interfers with the children's schooling,

there is a tendency to give priority to the cultural event. This produces quite
a few sleepy children on Monday mornings--if they are present at all.




B

R

et T RSA LTS
4

t
s,
@

e 60

The foregoing discussicun is not exhaustive, but it is fairly representative.
The implications of these culuural tralts for schooling ars generally obvious.
In the following section, I will discuss in more detalil some of the practical
affocts which these and other gensral cultural characteristics have on the
sehool getting.
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CONFLUENCE OF CULTURE IN THE SCHOOL

The Indian Child in School

TN

Greenberg and Greeuverg (L964) have as one of their chapter headings, "The
School as a Bridge between the Cultures.” In it, they point out that the family
and cultursl background of the Indian child do not enable him to enter the school
with the same dsgrss of maturation as the non-Indian child enjoys who has been
influenced in the ways of the scheol by hiz cwn family background. The Greembergs
(1964, p. 45) address this problem with thie statemert: "Srhool climate is

! extremely important in develeping the appropriate interactions of child to child
| and child to group, The atmosphers of golf-worth can be sonductive to a learning
gsituation that will aid the child im his growth. . . .The school's responsibility
of combining the besl of both cultures is eveon more pressing when the enviromment
compels a quicker transitiom from family to school feor the Indian youth,®

Recause of the disparily betwsen Indian life and the walues of the typical

3 American school, ths Gresenbsrg ideal repressnts no small task for the school,

! More generally, the lot of the Imdian in school is betier desceribed im the terms
§ Tenembaum (1563) uses for the plight of the lower-class child in school: "They
3 never feel part of the institution, their school is not thelrs: their team is
not theirs; their classmates are not theirs,®

Obstacles %o Learning

Specific problems which arise from cultural and family backgrounds which must be
recognized in the Taholah School are itemized and discussed below.

é Restricted language code. Bernstein (1967, p 99) has carefully analyzed the
problems which face a child ip public scheol whose language development is
substandard. This is hls conclusion:

Attompts to change the system of spoken language of children frow
certain environments will weet with great resistance, passive and
active. 1t is am attempt to change a pattern of learming, a system

of orientatlon, which language originally elicited and progressively
reinforced. To ask the pupil teo use lenguage differertly, to qualify
verbally hils individual sxperierce, to expand his vouvabulary, to
increase the length of his verbal planning functiomn. . ., these requests
when made to a publlic language usser sre very different from when they

= are made tou a fermal languags user. For the latler it is a situation
he of lingulstic development whilst for the former it is one of lLinguistic
: change. Two differsnt paychological states umderiie these situations.
. The public language speaker iz called upon te make yvespunses to which

L he is neither oriented nor ssmsitlzed. His natural responses are

b unaceeptable. It 1s a berildering, perplexing, isclated and utterly

o S s s = 4y e




defenssless nosition which ensures azlmog: cortain failure
unless the tsacher is very sensivive to che child's funda-
mental pradicament.

For the sake of clarity, I should mention thal Bernstein later exchanged the
terms, “public language™ and "formal language" for "restricted language codes"
and¥elaborated language eodes.” The application of this lengthy discussion to
the Indian child simply amounts to saying that his learned language habits

ave unacceptable ip the school setting, and he is belng asked to exchange them
for new ones.

Contribuling to this preblem amoeng Indlans i3 the fast that the children are
not encouraged to express themselves verbaily in the home--much lesz in public.
Nonverbal comounication is highly developed; and many conversations involving
enildren arve in monoayllables and phveses, rather than in complete sentences.
Borustein {1967, p. 92) relates this kind of communication to a background of
"ilosely shared identifications and affective empathy, which remcves the need
for elaborate verbal expression.® The intiwale nature of the Indien community
cortainly orovides a background for thiz typsz of vsrbal poverty.

Another factor in the Indians? atypicsl use of Hnglish is that of a vestigial
balingualism, The Indians® use of English 1s often nol standard because the
mother toangue, though not in general use, etill has a strong sffe~t upon his
ideation, syntax, and grammar.

Limited literary experiences. The Indlan home does not nrovide the literary
experiences that are common in meost non<Indian widdle-class homes. Even the
oral tradition of story-telling is gone bewause the Lransitional culture has not
sought to preserve the Indian legende and myths. Tondian parents who read to
their children are in the minority. Literature is not ewphasized in the howes,
and there is a2 peucity of books ard magazines. The local newspaper and aumercus
comic books constitute the wain literary fare of wost of these homes.

Apparent lack of curlosity. I have expressad a problem hn these terms because
much of cur teaching methodology is geared to an appeal toe natural curlosity.
This is 2 wvital characteristic of the discovery wethods and the unit methods

of teaching. I would be ircorrect to say that Indian children are not curious;
1t is correct fo say that wmost of them do not manifest curlosity regarding

mach subject matier taught in the typicsl school. Indian chlldren are intensely
curious about people with whom they are in contact. They are all quite aware

of the various sccial activities of the willage, the marital {(and extra-~marital)
difficulties of wtheir neighbors, the health status of everyone in the community,
and the psculiarities of all the teachers. Very little escapes them in thelr
social context. This soclial avareness dees not extend to persons outsids their
axperience. For them, litsrature, the sbstractions of hypothetical situatlions in
math {so-called story problems), and texthook studles of far-away pecple do not
possess the dynawmins of personsl involvement. No doubt, thls characteristic is
partly attributable to the provincialism of the Indian culiure. Certainly, 1t
must oe censidernd and deall with in any program of Indian education.

Noncompetitivensss, Kutsche {1964, p. 284) says, "Probably mest Indians in North
America feel uncomfortable when asked to pusgh themselves forward as individuals.®
In the elessroom, this will manifest itself in refusal to respond %o a teacher's
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question, even when the Incian student knows the answer. T them, academi~ dis-
tinction through compstilion would be disleyally toe vhe peer group, and ultimately
Lo the Indlan society. There 15 a taci® underslandirg among Indians Thar educzs-
tion is dedicated Lo bring vhe Irdiar inte full partiezpation in white society.
ey him to show enthusiasm for uhi: wevld be us-Indlan, and consequently, undigni-
fred, The vhildeern learn o e celective in tneir acreprancs of dsas and in
participation tn the slassroow =1 an early age. When this resistance issves in
open conflict, the Inaian sivas:t wili drop oul of g~hool if he can,

Alihough 1 have treated it segatively, 1i is a pogitive value in the Indlan cul.-
ture that thus become: a nsgative fa tor in educatiosr. The Indian socleny is
non-compstitive with respect to individual achievemenl in eccnomin and soclal
status, becausse it places a higher value sn group activity. This does nol exelude
individual prowess In huntirg. fishing, or athlelics, of zourse. It does punish
the person whe tendes to calur to nop-indian gocietal denands, and to compets im
the white-dominatad sconem < and professiovnal realms. The oply way 1 can see
te alleviate the corflict of ideologies i3 to idenlify the school with community
ag c¢lossly as possible. If 1. s pessible to make Lhe goals and wmethods of the
school harmonize wiith those of the Indian commun.ty, they will be aceeptable

to them,

Inferiority feelings. Inferiority feelings are not a typical Indian characteristic..
they have been imposed upon tne Indians. To the extent that the school ls an )
oxtonsion of non-Indian culture, the Indian is convinced that it is a vealm in which' .
he is not wholly competent. The historical method: of downgrading Indian culturs

in the school:s, which are discussed in the previous section, are an adequate ex-
planation of this. The consequence is that Indian parents do not expset their
children to achieve as well as whiles, and the students are convinesd that they
cannot. This low level of aspiration crestes a self-fulfilling prophecy of low
achievement. Such a person needs no excuse for fa:lure in school but thail he

is an Indlan:

Pooyr punctuality. I have already mentioped that in a culturs which is centered on
weather conditions, tides and seasons, il becomes difficult to recrganize around

a mechanical timepiece and the preciszion which it represents. Poor punctuality
is a problem in any public meeting in laholah, and the school cians mesting 1is

not an exception. It is comforting to observe thal the students, as a whols,

ars more punctual than their eldsrs. It should be said that the main source of
this problem of school pumctuality arises out of irregular sleeping habits than
indifference to the school. Aitendance 1¢ wery good at Taholah, and most tardi-
ness is less than a quarter of an hour.

Trregulsyr sating hablts., There 13 no food shortage in Taholah, but the unstructured
family eating habits, which cften prevail in Indian homes, frequently results in

the ehild®s ealing the wrong things. Scda pop, potate chips, candy, and other
tidbits often dull the child's appetite for wholesome food, The resull is poor
dental health and melnutrition. Childrsr who are sleepy and improperly fed cannot
study well.
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Role of the Cowmmunity School

Bducators are not in complete agrsement as to how *he problems of Indian educa.
tion should be tackled. As with other such problems, probably there is no
universal solution because of wvarying local conditlions. However, there is
evidence, some of which has been discussed herein, that the problems of accul-
turation of all American Indians are generally of the same nature. This should
encourage the development of areas of general agreement in formilating educa-
tional programs which involve significant nuumbers of Indlans,

It would appeay that Indian commwniilles which have retalned their own character
and are not yet absorbed or overshadowed by non-Indian society would form the
most sullable locations for study of the problem of depth. Taholah is such a
community. With a population just under 500, less than a score of non-Indians
reside in the village. The pelitical life of the community is regulated by the
Quinault Tribal Council through its elected officers. The laholah Sechocl District
lies entirely within the reservation, and the residents elect its three.member
board of divectors from their own ranks. In this sitvation, the Indians have
control of all their basic ingtitutions.

The Quinault Indians consider themselves to be fortunate in having a community
school.. The basic factor in the commnity school concept is the identification
of the school with its own commnily and the problems and resourcss of that some
munity. Hanna and Naslund (1953, p. 55) say that the commnity school is a
unifying force of the community rather than merely a soclal Institution in the
commmnity. One need not labor the point that such elose interaction between

the community and the school will enhance every aspect of the educational process.
T believe that in our soclety the parentz--not the school--are primarily responsible
for the education of their childran. I further believe that the home--not ithe
school--is the primary factor in the educative process. In support of this, I
point out that the most complex of all learning, the development of language,
t.akes place before the child reaches school. In a sense, most of the learning
activities confined to ths school could be described as extensions, elaborations
and refineuents of basie skills acquired outside the school, plus the additionm

of knowledge.

If the foregoing premises can be accepted, it would seem self-evident that the
ability to identify with the school would be a primary factor in the sueccess of
its gtudents. Tt follows that if the commmnity is able to identify with the
school, the way is thersby opened for the student to do se. A highly-institution-
alized and aloof stmosphere in a schocl closes the door on the parents and other
community elements. It also closes the door on a large segment of the lives of
its students. A school with its facilities open to community activities, public
meetings, adult education, and a varlety of other such uses will see many avenues
of sommunication open for both parents and students.

The bugaboo of defacto segregation threatsns the community school approach.

The Quinaults have strongly resisted pressurss Lo consolidate thelr school intc a
larger, more ilmperscnal system. They believe with Dr., Carl Hansen (1967) that
the school should be community-centered and should not be used as a tool to foree
racial and scelological mixing of peoples. In this view, a school serving the
needs of its own commnily need net be comcernsd with issues involved in racial
segregation. The school is responsible for providing education to the residents

of the community of whieh it is 2 part. It cannot be responsible for the composi-
tion of that commnity.



T1TI. CURRICULUM AND THE CLASSROOM

General Organization

The Taholah School operates a program for all children in the community from
nursery school level through the sizxth grade. The present organization of the
school represents an evolutionary process which has taken place over a period

of twelve years. This process began with a two-room, ramshackle school built

by the Bureau of Indian Affairs abt the turn of the century. The two rooms housed
some sixty children in grades one through five. After a new school building was
srected in 1957, various other features were added %o the program as the needs
becams apparent to the staff and the board of directors. The program has now
outgrown the present five-classroom plant, snd addifional building space is
needad.

The following deseription is based on a logical ordering of program components
rather than a chronological ons.

Basic Program

Early childhood education. In previous parvs of this paper, we have sxamined the
premise that the Indian homs and culbural background produce distinct differences
in the attitudes and values of Indian children as compared to whites. Without
judging the merits of the valve scales, we can be certain that these differences
tond to handicap the Imdizn child in school performance.

There was a point where we, 2t Taholah, becams convinced that early school experi-
ence would accelerate school adjustments for the child, provide enriching experi-
ences which are absent from his rnormal envircnment, and invelve young parents more
directly in the educational process. This was the basis for the establishment of
a half-day school program for three and four-year-old childrsn. According to
Bloom, Davis, and Hess (1965, ».12), thass sarly childhood sxperiences may be

a determining factor in the ultimate mental development of the child. They said,
iUntil recently, differences in children's I.Q. were atiributed largely to native
ondovment; very little of the variation was attrihwted to the effects of environ-
mend. The more recent ressearch has demonstrated tnat for children growing up under
adverse circumstances the I1.Q. may be depressed by a significant amount and that
intervention at certain points (and especially in the period from ages three to
nine) can raise the I.Q. by as much as ten to fifteen points.”

The nursery school was established at Taholah in 196l after a summer school experi-
ment demonstrated that the community, specifically the parents of the young children,
would support it. It was incorporated into the regular curriculum, using the
kindergarten teacher and classroom to serve the afternoon class.

Kindergarten. The kindergarten was established in 1959 with motivations similar
to those described for the nursery school. It was obvious as early as 1959, when
we made this move, that five-year-old children had much to gain Irom pre-first-
grade school experience. Due to the smallness of the population and limited
facilities, the kindergarten was at First combined with first grade. This was
far from an idsal situation, and was soon corrected by building an additional
room for the pre-first-grade students.
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Elementary grades. In 1965, Taholah students scored an average of .7 below grade
Tevel on the California Achlevemsni Test. In some years, scores have besen lower
than this. This evidanca correlates with classroom achievement and teacher
observation. There iz reason to expect that the cultural differences would
depress the achievement of Indian students at least thig much. These data should
be an important factor in determining the type ¢f elementary school organizatiom
which is to be used in Indian schocls.

Tt did not make mense in Tiholah to follow a rigicdly graded system, and we have nct
done s0. Yet, the State of Washington requires that childrem be classilied as to
grade level. The result of our wrestling with these and cther seemingly incompatible
factors has been the developmsnt of an adapted form of nongraded organization,

Among his thirty-two categories of school orpanization, Shane (1966) namss five
which are partially descriptive of the plan in uee at Taholah. These are the
homogenaous grouping, gocial maturity grouping, wigraded primary and intermediate
grouping, split-grade grouping, and intra-classroom grouping plans. If this looks
like a hodgepodge of dissimilar organizational plans, it is becauss the plan at
Taholah does not conform to any of them compistely. It partakes of elements in
21l of them. This aclecticism was nol based upon any atltempt to conform o a
thaoratical model. It was developed to mset the needs seen at Taholah. JShans's
terms are hore used as a means of describing what exists in the Taholah School.

According to Lawson (1966, p. 63), Reavis, Pierce, and Stullken indicated three
bagic considerations for grouping or classification of pupils: %(a) The guiding
objective must bs the promotion of total good or welfare of the learner. (b)
Careful consideration must be given to the over-all efficiency of the school as
a whole. (¢) Grouping must bs tentative snd flexibie rather than fixed and per-
manant." I believe that the msthod of grouping we woe in Taholah applies these
principles.

Homogensous grouping. Students are assignad to a classroom according to three
criteria:  achievemsnt level in reading, social maturity, and teacher-load,
Generally speaking, we fegel that reading ability is the ekill which is applicable
to a broader spectrum of class activities than amy cther; therefors, it is
considared first in classroom assignment. However, if a child's physical and
gsocial maturity are =t a level which makes him incowpatible with classmates, this
can and doas cancal the factor of homogeneity in reading. In such cases, the
child is placed on 2 more compatibla social level. In certain cases, this has

led to inter-class grouping, whersin a child will move to amother room for reading
and take all other subjscts in his homs room.

Within ths classroom, students are grouped homogeneously on the basls of achieve-
ment level in each subject. This grouping is flexible in two ways. The class is
ragrouped for each separate subject, and the individual student czn and does move
from one group Yo another at anytime that his individual progress indicates that
he should. This mobility can result in a change in room assignment during the
school vear. The in-class groups are usually on a continuum sc that a = ‘gical
break can be made which distribuies the class loads in an equitable manner. We
keep our class loads to a meximum of 25, if possible.

It should be explained that student population im T-holah is so0 small that what

we call homogeneous grouping could not have the affect of completely separating
students of various abilities from each other. It is a system of putting students
together in convenient ways rather than separating them. Achlevement, nob abiiity,
is the primary factor in groupling.



A final consideration is that grouping, as we uss 1t in Taholah, is functional.
Tt was not designed primarily to raise the performence level of the students,
although this is one expected result. Rather, it was designed to put each child
on his own functional level of leaming and achieving. In the regular graled
organization, the alternative was to ask children to use books which they could
not read.

Split~grade grouping. Since the room assignmente of students is made apart from
the consideration of grade classification, it is obvious that grades will be split
in the procsass.

Intra-classroom grouping. This schems is applied with the classroom in terms of
grovping by achievement levels within one subject area and regrouping for different
subjects. Under this plan, a low achiever inm reading can find himself in the top
group in math if his achlevement level merits this placement.

Hansen (1962, p. 20) has raised somp weighty argumenbts against intra-class
grouping. He says that it wears the teacher out trying to teach eight to a dozen
groups a day, makes chair shuffling part of the curriculum, requires heavy rellance
on workbook lessons to kesp untaught children busy, and fractionates teaching tims,
reducing the amount of iustruction. He prefsrs the whole-class method. T would
answer that the Indian classroom is a aspecial situation. Indian students are not
as verbally orientsd as nom-Indians and do not tend to give attention to lecture
approaches to teaching. Effective teaching of Indians requires the personal contact
which is ideally individuwal, but more effective in small groups than in large ones.
T will also respond that wa do use the whole-class method in teaching social
sbudies, science, spelling, writing, art, and physical education, because the
content and skills in these subjects ssem to lond themsslves to a greater variety
of approaches.
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We have called this system a modified, ungradsd organization. The progress of
the individual student is sequential with respect to skills and content. At the
end of the sixzth year, the work of the student is reviewed in terms of his
readiness to move into the seventh grade. Since this involves a transfar to
another school system, the deteraination of his readiness to go on is thoroughly
explorad with respect to achievement, attitude, maburity, and the welfare of the
student. Whers retention is a poszibility, this is discussed between the student,
teacher, principal, and parents., Normally, a retention is not recommended unless
all four parties agres to it. In the rare case where a child has reached seventh
grade achievement at the end of the fifth year, the placement is also decided
through conferring with all parties concernaed.

Auxiliary Ssrvices

By this definition, it could be implied that these services could be eliminated
witho 1t damaging the basic prograsm or depriviag it of its character. I am sure
that this is not true. We cam call them auxiliary only in the sense that they
support and give character tc the basic program of instruction. By them. this
school program breathes and commmnicates with its environment--the nativas village.

Remedial reading. Remsdial learning, as we spproach it, does not separate a
child from hie peers. This, we feel, tends to stigmatize the child. The
remadial students leave their claseroom at scheduled times each day in growps
of two or %three. They meet with the remedial teacher who gives them attention
which the classroom teacher cannot give This attention is occasioned by
concentrated training in phonics, programmed reading, and penmanship. Each
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child in the program receives this assistance thirly minutes per day, five days
a weeok. Stwndents are kept in the program abt least for one quarter--somatimes

all year. Careful attention ie piven to dlasgnostic testing and growth measure-
meot. The program is alsc evaluated by the classrcom teachers. Perhaps the ;
b highest valug in the remedial program is the counseling opportunity it offers. s

Tsacher-aides. Young Indian women who are wnder twenty-two are employed through b
the tribal Commnnlby Aetion Program to work in the school as teacher-aides. This /o
has had a three-fold valve: It involves communlty merbers in the educational @

progrem, it encourages these women to go on with thelr own schooling, and it =
reliasves teachers of many non-teaching duties. In addition to the Commmlty Action v
Program help, the school regularly employs a young mother as playground supsrvisor it
to relieve teachesrs at noontims. ?

Evening study ball. Two evenings each wsek, a classrcom is open from seven %0 e
nine ofclock with a teacher in charge. This program has mst a need for those
students who do not have adequate study facilitiesz at home. Tt is opsn to high 3
school students es well as the elsmentary pupils.

Covnsaling. A full-time counselor is employed by the Community Action Program to
check on reasons for abgsenteeism and to act as a lisison person bebween the school
staflf and the parents. An Indian person is euployed for this work who has the
confidence of the community. In addition, the Community Actlon Program employs

a full-time professional coungelor who works on this lewel with all Indlan students =
1n the four schocls which sarve the Quinault Indian Ressrvabion. =
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Lunch program. Lunch is provided without charge to all studenis as an lmportant
part of their education. This makes 1%t unmecessary for any student to leave the .

school at noon. Students are provideld with a Class A luonch, cocked by native &
employees of the school. The lunch program has had a eignificant lmpact upon B\
the eating habits of the children. In addition to the lunch, milk is served in L
the moraing.

Special education. There are at least twelve children in the school whose abilitiaes
or emotional iite make it difficult for them to functiom in the regular classroom.
Funds have been provided for a special class in a portable classroom for these
students.
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GOALS AND PROPOSALS ]
i
Whose Goale Shall We Use? .
Indian self-determination as an approach., It has been clearly shown that the o

Tndian is in zontrol of the : process of his own change ivsofsr as it relates to %
his acceptance of elements In the non-Imilen wulvure. It was also shown that éu
his criterion of accepling ~hange hu, been and is utilitarian and pragmstic. 4
Pearhaps, one reason that Indisn eduzation has been and remains a problem is that ;
it has been neither utilitarian nor pragmatic. White Americanz have at least two
neuroses regarding Indians: onz2 is a feeling of guilt for the way in which they
have been treated; the other iz a feeling of great discomfort at not being able
to assimilate thew. Instead of using education ag a bridge between the culiures
we have used 1t as a hammer Lo smash the culture that iz differsnt. Tlenenbaum
makes this plea (1963, p. 86): “Aren't we doing infinite harm tc children by
our insistance that they be somsthing they «annot be, and then waking them feel
like failuresg because they have not achieved what they cannot achieve? Wouldn®t
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it be better if we found out what they can be, and then set about changing our i
schools so that we can help them not to become middle.class, but to become the -

best selves they are capable of becoming?”

I wenld like to add that in the cass of the Indian, we sheuwld alsce find out what

he wants to be as well as what he cap be in planning his educational program.

The sick society. There are elements in our own culiure which wmake it quite

reasonable for the Indian to not want to be like we are. In his book, Culture

Against Man, Jules Henry (1963, p. 13) paints a morbid pjﬂuuf@ of west@rn

clvilization. He characterized it az a driven culture. "It is driven on by

its achievement, competitive, profit, and mobility drives, and by the drives for

security and a higher standard of living." Contrasted with the characteristics

of the Indian culture which I mentioned in Chapters I and Il--strong kinship ties L
goclal self-sufficiency, econowmic independence, noncompetitiveness, situation- ;
oriented, ete.--it iz not difficuli to gee that we are poles apart.

The Indians have not anmalyzed our eulture as Henry has done. If they had, perhaps g
they would agree with Henry that, “There are many roads to insanity and our culture
has probably trod them all.® (p. 322)

Van den Berg (1964, pp. 161-62), speaking as a psychiatrist, supports Henry's
evaluation of our seciety. First of all, he presents the characteristics of a
healthy community as defined by a regearch of UNESCO: ¥l. Trirst, all aspects

of life are closely integrated--work, for instance, is not something separate and
distinct. 2. Secondly, social belonging is automatic. . . .No one is aleone . . .

one belongs naturally. 3. Change is slow and continuily is sustained by attitudes,
customs, and institutions. 4. And lastly, the imporiant social groupings are small."

Following the above presentation, van den DBerg makes a2 startling statement:
"Congidering the four conditions necessary for a healthy community, it is quite ;
sbwious that Western civilization does not fulfill sven one of them.”" To me, it :
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is equally obvious that the Quinaalt Indian comnunity fulfills all but number
three: We have forced change woon the Indians at a rate to which they cannot
possibly adjust and remain socially and psychologically heaithy. For this reason,
they manifest ambivalence toward their own culture and suspicion toward ours.

Yet, th2ir valus system has much better possiblities for soeial balance than does
ours., Thso Indian's instincts are true when he vehementaly resists our efforts to
plunge him into the mainstream of American society. He knows that the mainstream
1s full of derelicts.

The schoel as a cultural bridge. What, then, are some reasonable goals for education
im an Indian commbnity? It is clear that Indians cennot be isolated from American
soclety. They are a segment of it, but they have a right to maintain as many of
their discrets values as are consistent with their own social, cultural, economic

and spiritual welfare--collectively and individually. They have a right to be
diffeent. In exercising that right, they can rise te the true dignity of self-
determination which a democretiz society promises them. As equals, they can yet

make thelr greatest contribution o America. As political wards and pawns of a
bursaucratic monster, they can never demonstrate their potential.

Ihe schoel is an institution which haz the possibility of enabling Indians to
achleve the status they merit. The following are suggested as a philosophy of
aducation which could promote this goal. :

L. The school should recognize and seek to preserve the inherent
strangths of the Indian commuanity.

2. 1t should seek to protect that communiiy Irom the trauma of
dramatic change.

3, It should include Indlan history, cultural valuss, art forms,
longuage and economics as a natural and integral part of its
courses of study.

. It showld mediate change that is necessary for survival, ;

5. It showld prepare Indian children for a meaningful and useful
involvement in thelir own community.

6. It should impart the knowledge and skills necessary for a degree )
of competence in the nonlndian society whicn is commensurate 3
with the abilities and desires of the individual. 3

T. Tt should do all possible to promote pride in the Indian heritage 2
and develop leadership to preserve it.

Proposals
Progress and problems. It is satisfyling te be able to say that the Taholah School

is already operating on the phliosophy that underlies the goals stated above. We %
are uncompromisingly commltted to points one and ftwo. We are doing some of three, 5
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e.g., we are teaching the Ouinault langusge in the school, we have an Indian dance
team, and we are teaching authenic Indisn :rt and legends. Most of the latter
accomplishments are made possible by the presence of a Quinault Indian on our
teaching staff in the person of Clarence Fickernell.

Te some extent, we are savisfying some aspects of the balance of the goals, but
several facltors handicap ns.

1. We are not able to relate the elementiry school curriculum to the exbent
desirable for ssveral reasons.

The school testbook materials ar. not relevant to Indian life.

a

b. Staff turnover has not pernitied smough teachers to besconme ¥nowledgeable
in the Indian culiure.

¢. The children leave the community ab grade seven to continue their
education in 2 non-~-Indian community .

2. There is a gap in the developmant of sikills for academic competence.

2. Indian students could use more time to cover this ground. Because of the
personal adjustments necessary, it is reasonable to suggest that Indian
students would profit by being allowed additional time to develop academic
skills, if necessry, before entering the high schoul.

b. The change in school systems ab the seventh grade has a retarding effect.
Our students must make a major soclo-culbural adjustment at the most
unstable period in their liwes. The thrashold of the tesons is a time
when most young people suffer from feelings of inferiority, conflict
with elders, and even conflict with sociedy. To this, we have added the
burden to Indian young people of adjustment to a new school, a new
cormmnity, and a different cultural heritage. It is quite logleal %liab
this pattern has exaggerated the normal prodlerns of growing up bayoud:
the tolerance level of these youth. This accounts for the high drop-out
rate, which in soms years has exceeded 75 per :ent.

c. The receiving school follows a traditional college preparatory curriculum,
Since an extremely low nercentage of Indian ycuth go to college at present,
this narrows their alt--natives and does not normally ensble the Indian
student %o relate education to his vocational possibilities.

Alternate proposals. This brief analysis forms the tasis of some propos:ls for the
improvement and extension of the Taholah School system.

1. Proposed improvements in the curriculum.

a. Developmant of readers for native children. The Northwest Rezional Educational
Research Laboratory is presently involved in a project of this nature for
Alaska natives. Their services are available to thes Taholah School for
assistance in adaptl ing such materials to the locazl need.
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b, Improvement of the language arts program through linguistic analysis
of verbal pabLerns of Indians. obudies 0f bhe Guinault Language nave
already illvmnated some 0f the problems of language facility menifested
by Indian children. In-depth analysis, after the patternhs developed by
Hunt {1965), will surely enable us to come to grips with the problem of
bilingualism.

¢, Participation in an in-service program of trainine for teachers. The
Northrest Saneational Laporatory 18 5180 OOLNE Piiot Work in this area,
and we are hoping that an in-service program for teachsrs of Indians
will be implemsnted,

d. Provide more intensive guidance counseling on the intermediate level.
Tarough this service we would hope to promoie an early patbern o gosl-
setting by students in relation to vocational possibilities.

e. Develop a gocial sludies program orienloed to Indisn culiural backgrounds.
The general purpose of this would be o enable she Indian students o
become knowledgeable of their owm place in the world and in history. One
phase of thisg program now wnder diszcussion is a project to develop a study
of American history from the standpoint of the Indians, gilving the inters
pretations of events as expressed by conbtewporary Indian leaders and
spokesmen in history.

¢. Proposed exbtension of the program. Since an exbtension of the school program
to Levels of educaiion above the sixzth grade is o major step involving factors
which are presently unknown, it would seem wise to consider more than one
alternalbive plan for that extension.

One of the unkaown factors is future student population. Two current developments
could influence this substantially. The Quinault Housging Aubhority is preparing to
add twenty dwellings to the community immsdizbely and more will follow. While

this will relieve overcrowding in the vlllage, it is also expected to enable young
families who have woved sway becanse of the housing shortage to return to their
village., These young familles will dring school children into the community.

The congtruction of a new stalte highway between Taholah and its sigter village of
Queets could also effect school population. This highway will reduce the mileage
between Taholsh and Queets from 85 miles to 15 miles. If the Indians of Quests
decide that it would be in their interest to send their children to the Taholah
School, this could result in a 50 per cent increass ln student population. To
give substance ©o these possibilities, the followling student population figures
are presented.

Present student population of Taholah School,
nursery school through sixth 115

Taholah students atbending North Beach School
Distriet in grades seven through twelve 70

Queets students, pre-school bthrough grade twelve
(estimated) 100

LT T e

Total 285
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The foregoing figures represent a potential elementary and pre-~school student
population of around 185, apart from the possible increase due to the housing
program.

Another factor which is not presently known is what financial resources are
available to implement an extension. The Taholah School District has a modest
tax base and is dependent upon federal aid provided through Public Laws 87L,

815, 89-10, and the Johnson-0'Malley Indlan Education Fund. *ublic Law 815
pertains to capital expenditures, while the cthers are designated for malntenance
and operation. Thus, the decision as to how much building meney is available

is not in the bhands of the school district, and this would be a determining
factor in the type of facilities which could be provided for expansion.

With these contingencies in mind, three alternatives for extension of the
program are presented. These would involve three distinct types of school
organization.

a. [Extension of the present program to the eighth grade. The North Beach
School District, which presently receives daholah students at the seventh-
grade level., operates a conventional 8-l program. Retalning the seventh
and eighth grades at T holsh would not be disruptive of the North Beach
program, since it would place eighth-grade graduates directly in the North

Beach High School., The advantages of this shift would be as follows:

(1) It would be less disrupting t . the life of the students. The
eultural and sociological adijustments involived in changing schools

at the threshold of puberty are nmost difficult. By postponing these
to the ninth grade, the students would be more mature physically and
emotionally, and, consequently, more able to adjust to 2 new situation.

(2) The Taholah School ceuld provide more Indian culbural factors in
the educational program at a signiiicant age. At the seventh and elghth-
grade levels, Indians could assimilate a great deal of kmowledge through
studies of their own community, history, language, tribal government,
and economy. This background would enable them to face non-Indians in
high school with a more securs grounding in thsir own identity and
eulture. This type of preparation is essential in order to make inte-~
gration a meaningful experisnce. COne of the integration problems which
cause difficulty for Indian youths is a lack of knowledge of their own
jdentity. With adequate preparation, integration could be a much more
maaningful experience.

(3) The relationship between the Taholah School and community would
pive the Indian students a more satisfactory school experience during
crucial years. immedi.te communication between the Taholah facully and
The parents would minimize the types of misunderstanding which are based
on cultural differences and local situations.

() Better student morals could be developed through identification
of commnity loyaities with the school. 1f Indian youth could develop
The same feeling of . dentification with their school that they have
toward their community, this would create a tremendous difference in
their attitude toward educati-n. It does exist through the sizth grade
now, but it is lost in the crucilal teen ysars througi the unnataral

shift teo another school.
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(5} More effcciive sducavional ﬁounqpliny The Taholah Scheol, in
cooperﬁtion with the Quinawlt ' rlbai Community Action Program, Y& ib

a porition to have the services of 2 full-time educational counseling
service. These could bs 3 strong Jniluence in academic and vocational
guldmee for indian students. Saventh »nd eighth grade students in the
North Beach School are neot as sccessinle Lo the cowselor because thab
school does not have bhe same relztionship to the Indian community and
the Quinaslt tribal govermnent, as dees the Taholah School,

(6) Atiendance and discipliwe problems of Indian students can be
handled better locallv. Severe discipline and dellbquency problems
with Indian students have been most eﬁfectlvely nandled by the local
school board dealing directly wivh the parents. Routine problems are
handlad administratively, with close cooperation between the school
staff, the Community Action counselors, and the parents. At the
present time, absenteelsm shows sharp increase when students {ranefer
e the North Beach School.

(7} The organization of the Taholah School permiis students Lo vse

more Lime to complete thelr efementary education without the @ﬁlgma

nf faiigraf‘ The problems of cultiiral retardation in Aacademic learning
can oiten ba solved in part by sllowing the student more time to learn.,

A flexible program is more able to provide this ewbtra time than is a rigid
one. The addition of home economics and iadustrial arts courses would
rend to make school more enjovable for thoze whoe might use nine years to
progress through the elemsntary program.

several problems connected with the expansion of the Taholah School
would have to be faced. First, the bullding program would be expensive.
While this is always & problem, it can be pointed oat that building is
no more expensive in Tzholah thar elsewhere. The effect of thie
expansion would be to relieve pressure on the North Beach School, so

it weuld nol be 3 waste.
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The simple exp wmsion of the present schocl to include grades seven and
eight would entall the following minimum needs for space: (1) two
classrooms; one classroom would aufflce for a combination seventh and
eighth~grade room, but the first grade is not properly housed, (2) a
central library, (3} a remedial roum, (L) a special education room,

(5) a combination manual arts and home economics room, and (4) additional
teachers' housing.

econdly, thers will be a confrontation with the defacto segregation issue.
nig problem is discussed in Chaptler II. The Indians prefer defacto

g gatlwn t0 wmatural and forced integration, in contrast to the

g Oegi
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Thirdly, the faculty will need 40 be enlarged. The most difficult
pducational problem in the area is that of obtaining teacherz. This
is compounded by the fact that teachers of Indians should be
specialists.

£ the Taholah School Dlstrict chiooses the alternative of simpla

expansion under discussion here, the school would follow a pattern of
minimom change in the present curriculum. The organization described

in Chapter IIT, including the non-graded and split-grade grouping
patterns, would be extended o include the older students. The continuous




growvh philosophy would ensble studente to develop al a pace
cormensurahe with their own learning rate. T believe that thls

would result in better-prepsred high school entrants. The most ;U
gignificant changes in the curriculom, aside frowm the improvements A
mentioned earlier, wowld ba the addivion of classes in manual arts "

and home economics,

b, The middle school plan. A second alternative in extension would be
%0 reorganize the program v include a middie school for grades five :
through eight. The concopt "middle school" is on the crest of a wave of )
professional rethinking of elementary school programs. Kittell (1967) '
eites evidence that the present generation of youth are entering puberty
at least a yeayr earlier than a century 2go. He 1lists this with other
svidence of earlier physical and social maturation as the rati-nale for
a plan to supplant the junior high school. The position of those who
sdvocate the widdle school is thus expressed by Klutell (1967, p. 6L}
"The middlie school proponsnts agree that the instabiity, diversity, sand
peculiar needs of adolescents dema=nd a separatve school organized to meet
their wnique characteristics.” It is feld that the distincet name and
character of the middle school will give status to students at an age
when they ars neither 1ittle children nor high school students. The
term "junior® applied wo the junior high school program tended %o
identify it as a lower orestige school.
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Brod (1986) states that the middle school provides an opportunity for

a gradusl. change-over from the self-contained classroom of the primary
school %o whe completely departmentalized high school. He also feels

that it is worthwhile to make special Facilitles, such as the home ;
economics' room and the mapual arts' room, available to students a year or .
two earlier. =
Par’ .al departmentalization, according to Madan (1966), also provides an !

opportunity for study in more depth in art, masic, scleuce, and math,
besides providing the added subjecis of homs economics and industrial arts, X

I feel that the middle sc ool cont:pt has important possibilitlies asg a

program for the Taholah School. Most of the rationale behind it dovetalls %;
neatly with the reasons I have given above for advocating the retention of 5

grades seven and eight in Taholan. A stable educational program tailored
to the specific needs of children in a eritical stage of maturation
certainly ought to meet a real nesd of Indians.

(1) Reorganizational patteras. If Taholah decided to go in this ]

direction, I onld advecate a rather complete reorganization of the
school.

The nursery school. kindergarten, ond ungraded primary
through the fourth year should be housed in the present
building.

2. Siudents in the fifth through elghth years should be housed
in a new building--physically separate from the above.
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3.  The primary school organization should be completely ungraded
through the fourth ysar.

.  The middle school would be organized after an adaptation of the
Dual Progress FPlan, designed by Stoddard (1966).

In discussing the above recommsndations, T would fLirst say that the
utilization of the buildings, as lisled in numbers one and two, provides

a nabural opportuniiy to expand ir a meaningful and orderly way. The
present building is well-suited to house a nongraded primary. By including
the fourth grade, the bullding wonld receive full wtilization without
crowding ag now. PFurthermore, by bullding new facillties for the middle
school, a fine opportunity is pressnted o design a flexibls, modarn plant
to implement the progiram.

The present organization in Taheleh is really 2 compromise Letween graded
and nongraded systems, 1t was necesoary compromise, and 1% has worked
reasonably well. 1 Lelleve we will be ready to iske the next sbtep when
decislons are made cboub expansion. This step will require that we work
out a skills-centered sequence of lsarning so that progress of students
can be elearly defined and charted. T have included the Lfourth year with
the primary school for xe reasons: (1) The Ffourth year is a difficuls
one because the transiticn frem primary to intermediate learnings requires
major adjustmenta, and (2) the fourth year cannot £it in the middle school
program,

It scems that the Dual Progress Plan, as deseribed by Stoddard (1966) and
Heathers (1966), would provide an sxcellent organiszational structure for
implementing the goals I have stressed above. Heathers (1966, p. 254) gives
this description: YThe dual progress plan bears 1ts name because, within it,
strdents progress in langusge arts, social studies, and physical education
according to the usual grade system, while they progress in scienca,
mathematics, and the arts on a nongrade-~level basis, In the plan, a

student spends one half of the school day (morning or afterncon) in an
ability-grouped class of his grade mates, studylng language arts-social
studies with a "core" gpeclalist teacher, and physical education with s
specialist in that ~rsa. During the other half dsay, he attends different
erogs-graded, ability-grouped classes in mathematics, science, arts and
erafts, and music under different specialist teachers.®

Stoddard (1966, p. 250) eees the "core' class as a home room, where the
teacher is responsible for reglsiration and counseling as well as langnage
arts and social stndies. Because of the difficully in getling specialisis
in subject areas on the elementary level, T am inclined to suggest a
team-teaching approach to the Dual Progress Plan. %This would give sach
teacher a home room in the morning wherein they would teach language

arbts and social studies on the sppropriate level. 7The afterncon would
arts, masle, physical education, industrial arts, and home ecomomics asg a
specialty. In such a plan, every teacher would be s specialist according
to his own propensities, while maintaining the traditional responsibility
%o teach language arts and soclszl studies ab a specific grade level.

e L e e B B T e b B e i e e T e
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(2) Building needs. The building program to implement the middle school

and Dual Progress Plan weald be more ambitious than the previous plan,
It would require a separate bullding with an imaginative design., At

least three separate classro ms would be needed. These would have movable

partitions for maximum flexibility. A combination room coald provide
facilaibties for industrial arts, home economics, and crafits. An
insbructional materials center and teachers' work room should be
centrally located. A full-sized gymiasium should be built to provide
for the physical education and athletic programs. This faecility could
pe widely used by the community after school hours. A library and
systems learning center complete the basic outline of building needs.

C. Juajor high school program. Wanile realizing that thare are many
argumsents being raised against the junior high school, I believe there
remaing some merit in the idea when ceonsidered in the special setting

at Taholah. Sueh a step would provide all of the sdvantages of the community

echool for Indian students discussed under the heading of the nursery
through eighth program., In addition, it would permit a more meaningful
involvement of ninth-grade students in studies of the commnity within the
framework of preparation for local leadership and vocational guidance.

If the junior high school plan were adopted, I would have these p réticular
recommendations to make:

1, Huorsery through sixth would be housed in the present school
building with the addition of a library, one classroom, and
the amadial and special education rooms mentioned previously.

2. The junior high school should be housed in a separate faeility
similar to that deseribed under the discussion of the middle
school,.

3. The organization of the elementary school would be aboul the sams
as now with modificssions from time to time as would befit current
needs.

.  The junior high school should be departmentalized to the extent that

the small student population lsnds itself to that plan.

5. The junior high school curriculum chould provide suvfficlent electives

o allow the students to enter distributive educational and/or
pre~vocational programs if they so choose.

6. An arrangement should be made through the Bureau of Indian Affairs,
state, or other agencies for placement of some Indian students into
technical schools at the tenth grade.

The conventional junior high school program is well enough known to make
a detailed discussion superfluous here. I would only mention that ths
suggested modifications under numbers four, five, and six above are aimed

at the special problems of Indian educabion at Taholah. It may be that the

Dual Progress Plan would be a workable approach for the junlor high school,
a8 Stoddard (1966, P. 251) suggests in his description. In this case, the

Hoa of a team-teaching approach to the Dual Progress plan could also be tried.

(See the discussion of this under the middle school.)
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The developrent of a strong elective program is conceived as a specific
attempt to relats educstion to iife. It could almost be thought of as a
o-brack progrem--one academic and one pre-vocaticnal. Howsver, we £
would not wish to close the doors on any gtudent who might decide he would 1
rather go on with his regular high school trainlng instead of voeational i
or technical school treining. It 19 st this point that the teaching stafl 4
and the counselor should work together closely in providing a very effective 3
guidance program. Ab present, ab least hall of our Indian studsnts drop

out of high school at the teath grade. 1 believe that a junlor high school
program Lo Taholah wonld bo one wey wo reverse this trend 1f 1t were
daeveloped upon thesze recommendations,

The scope of this popor hkas been too hroad “o develop any one point in
depth. It is hoped thet it will provide an overview of the educational
situation on the Quinselt Indian Regervation of suffieclent clarity to J
encourage responsible scition, AU the poiant where discusslons begin o s
morge iute achtion, decisiore can be made as to which of the several alterna- 4

tives stould be followed., That will be the appropriate time to more fully

study and develop more specific plans =snd designs. As to the urgency of

doing something to meet the rocognizcd neels of reservation Indlans, there

areg no alternstives. In an era of unrest and change, we in education must 3

expend avery aoffort to correlate change with progress, 1
L
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